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THE CERTIFICATION PROCESS OF ISO 17024  

 
 
The ISO 17024:2003 is an international standard for the certification of competences for employees or persons. 
Absolute basic are the competences which are mentioned in the ISO 17024 as a result of Knowledge and Skills. 
During the certification process a lot of things has to be build and observed: 
 

 To create, define and document the curriculum of the training  

 To build a committee for this specific competence  

 To define the needed qualifications for examiners and trainers  

 To define the examination to be sure to watch the competences of the participants  

 To define the needed qualifications of the participants  

 To make sure that somebody who is a trainer is not also the examiner  

 The certification itself has to be done by an official accreditied certification body.  
 
Also this system is additional to the EQF and the NQF´s. It is a very important part in the area of non formal 

education to fulfill the requirements of the changing market. 

As a summary it has to be mentioned that all these systems are going in one way. The common target of this 
way is to make sure that it is possible to compare different educations easily and that will be a profit for 
employers, employees and training institutes.  
 
The common basic, the learning outcomes (Skills, Knowledge and Competences) are mentioned in all these 
systems and this is the “revolution” of our European building system.  
 
It is not primary important where you made the education, how long it takes or if you learned it formal, non 

formal or by practical experience, the most important thing is that it is clear what people are able to do. 
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AUSTRIA 

 

 
OVERVIEW OF CONVERGENCE EQF & ISO 17024 AUSTRIA AND EUROPE 
 

Europe is on the way to build a common Qualification Frame - the EQF. The main reasons are to get 
transparent levels of qualifications in the European Union. The European Qualification frame will build the 
"roof" of other combined systems and stands itself as an Qualification frame for orientation. That means that 
each country will work on its National Qualification frame which is compatible with the European one. 

In fact it will not be possible to fit national qualifications directly to the European Qualification frame - you will 
have to make the categorization on basic of the national qualification frame and afterward it will be 
"translated" to the European Qualification frame. 

This roof of systems, the EQF, will have 8 different levels and will combine the results of formal and informal 
learning. The discussion about the levels 6, 7 and 8 - that they will be reserved for academic educations is 
finally closed with the result that there will also be space for non academic educations or results of working 
experience. 

That fits to the meaning of the basic of all the systems - the learning outcomes. In best way it is not important 
where you have done the education - the reference should be the results of the life long learning process - the 
learning outcomes - Knowlegde, Skills and Competences. 

 

As mentioned the EQF is building or will build the roof of some other systems they are already existing or they 
will be developed too. 

The most relevant systems are mentioned afterwards: 

 

 
 
 
 
 

 

EQF and NQF 
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The ECTS System: 
 
The European credit transfer system is a system for European universities to make it possible to account results 
of studies in over 1.000 universities in Europe. Basic of this system are not the learning outcomes, primary is 
the duration the reference for the points of this system. 

On basic of the ECTS rules you will get for one year 60 ECTS points. 

Basic rules for the ECTS are: 

a) the mutual trust of the partner universities or institutes (in ECTS) 
b) the desire to be transparent (through creation of ECTS Course Catalogues) and 
c) the use of ECTS credit points (= ECTS credits). 

The ECTS system combines with the EQF in this way that it will be possible to categorize the skills, knowledge 
and comoetences of the students into this frame. It will be not possible to account or translate the points of 
the ECTS system into a separate level of the EQF. 

The ECVET System: 

The European Credit System for Vocational Education and Training is additional to the universities ECTS system 
especially for the non formal education. The difference is here that the absolute basic are the learning results 
and on basic of the results (knowledge, skills and competences you will get ECVET points. It is dangerous to 
misunderstood the system - the points are not the results - basic and result of the System is again the 
transparent way to compare different learning outcomes. The aim is to promote the mobility training to 
increase attractiveness of vocational education and to define a recognition of vocational training to high school 
education.The mobility of workers and trainees is of high importance when it comes to advancing the 
economic unity of Europe beyond further progress in creating a unified market for goods and services to 
promote cross-border exchange of experience and in the direction of the formation of a European identity to 
be working. The reality in the economy meets these objectives is not so far. 

ECVET is a system for credit accumulation and credit transfer in vocational education and training. With its help 
learning outcomes that a person has achieved in the field of vocational education, through "system 
boundaries" be swept documented and certified. Qualifications are there - unlike in the ECTS universities - not 
to be described by the effort necessary to achieve them, but by the learning outcomes and competencies. 
Probably to reach an overlap with as many nationally established assessment procedures, can be used in the 
definition of ECVET comment very disparate levels of evaluation criteria as 

a) The length of training, 
b) The type of training, 
c) The objectives and / or results of the training, 
d) The necessary skills to be able to perform certain activities, 
e) The position of a qualification in the occupational hierarchy and 
f) The classification of existing levels due to equivalent qualifications. 
 

ECVET System - accumulation and transfer (national and international) 
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SWEDEN 

 

NQF in Sweden: 

 
The situation in Sweden is such that the EQF has not yet been transferred definitely into the Swedish 

educational system. 

This is what is says on the webpage from “Yrkeshögskolan” the office that has the task to handle EQF issues. 

 

“The Ministry of Education has now prepared a memorandum that contains proposals for a new regulation on 

the national qualifications framework for lifelong learning. The proposals are based on the European 

Parliament and the European Council Recommendation on the EQF” 
 

This was published in June 2014 

There is a document specifying the proposal of how to interpret the EQF into the Swedish system. 

That document is only in Swedish and you can find it with this link: 

https://www.seqf.se/Documents/SeQF/Blanketter_dokument/Alla%20%C3%A5terraporteringar/Aterrapporter

ing_2011%20inplac%20av%20kval%20i%20NQF.pdf. 

It is of no use to translate this into English since it refers to the details from the Swedish school system. 

Anyone interested in the Swedish school system can find information here: 

http://www.skolverket.se/om-skolverket/andra-sprak-och-lattlast/in-english 

 

 
  

https://www.seqf.se/Documents/SeQF/Blanketter_dokument/Alla%20%C3%A5terraporteringar/Aterrapportering_2011%20inplac%20av%20kval%20i%20NQF.pdf
https://www.seqf.se/Documents/SeQF/Blanketter_dokument/Alla%20%C3%A5terraporteringar/Aterrapportering_2011%20inplac%20av%20kval%20i%20NQF.pdf
http://www.skolverket.se/om-skolverket/andra-sprak-och-lattlast/in-english
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CYPRUS 
 

NQF in Cyprus: 

 
In Cyprus, the Council of Ministers with its decision on 9 July 2008 (number 67 445) decided to set up a 

Committee composed of representatives of all stakeholders with the objective of introducing a National 

Qualifications Framework for Cyprus, in line with the Qualifications Framework for the EHEA and the European 

Qualifications Framework for lifelong learning. There will be eight reference levels in the National Qualifications 

Framework defined by a series of indicators that measure the learning outcomes such as knowledge, personal 

and professional skills. The establishment of the National Qualifications Framework, together with the other 

transparency tools, facilitates mobility of students within the European Union and the rest of the world  

In May 2012 the council of ministers decided the set up of a National Qualifications Framework in Cyprus and 

the adaption of the 8 levels of EQF. A national committee was set up that consists of: 

 General Managers of Ministry of Education and Culture (president)  

 Ministry of Labor and Social insurance 

 Human Resource Development Authority 

 The national coordination point consists of representatives of  

 Elementary school education 

 Secondary school education (general) 

 Secondary school education (technical and vocational) 

 Higher education 

 Pedagogical Institute 

 Center for educational research and evaluation 

 

The national qualification framework includes 

 All levels of formal private and public education 

 The qualification framework developed by the Human Resource Development Authoritu 

 Formal learning 

 Non formal learning 

 Lifelong learning 

This is also indicated by the diagram below: 
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Diagram 1: National Qualifications System in Cyprus (from http://www.llp.org.cy) 
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An indicative diagram of the levels is shown below: 

 

NQF CERTIFICATES/DIPLOMAS/DEGREE INFORMAL EQF 

8 DOCTORAL DEGREE  8 

7 MASTERS DEGREE SVQ Level 5 7 

6 BACHELORS DEGREE  6 

5A HIGHER NATIONAL DIPLOMAS (3 years)  

5 5B POST SECONDARY CERTIFICATES AND DIPLOMAS (2 years) SVQ Level 4 

5C VOCATIONALCERTIFICATES (1 YEARS) SVQ Level 3 

4 UPPER SECONDARY 

GENERAL 

EDUCATION AND 

EVENING SCHOOLS 

CERTIFICATES (12
th

 

Class) 

UPPER SECONDARY 

TECHNICAL AND 

VOCATIONAL EDUCATION 

AND EVENING TECHNICAL 

SCHOOLS CERTIFICATES 

12
TH

 CLASS 

 SVQ Level 2 4 

3 COMPULSORY EDUCATION (Holder of Lower 

Secondary General Education -10
th

 Class) 

NEW MODERN 

APPRENTICESHIP 

SVQ Level 1 3 

2 COMPULSORY EDUCATION (Holders of 

Gymnasium Certificate -9
th

 Class) 

PREPARATORY 

PROGRAMME (NEW 

MODERN 

APPRENTICESHIP 

SVQ Level 1 2 

1 INFORMAL AND NON FORMAL EDUCATION (of people that are holders 

of Elementary School Certificate of graduates of 7
th

 and/or 8
th

 Class 

SVQ Level 1 1 

 

Table 1: Diagram of the National Qualification System in Cyprus (From http://www.llp.org.cy) 

SVQ=System of Vocational Qualifications 
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POLAND 
 

NQF in Poland: 

 
Current stage of works 
Poland has been working on preparing and implementing its National Qualification Framework since 2006 and 
it still ongoing process. These works were conducted at the Educational Research Institute within the system 
project entitled “The development of terms of reference for the implementation of the National Qualifications 
Framework and the National Qualifications Register for lifelong learning”.  The results of the project include: 

 The final design of the Polish Qualifications Framework (PQF), 

 Preparing the Polish referencing report relating the PQF to the European Qualifications Framework 
(report, approved by a group of international experts was published in 2013). 

 Developing the general principles for the national qualifications system (NQS) and the national 
qualifications register. This includes developing national quality assurance standards for 
qualifications, validating competences acquired through formal, non-formal and informal pathways, a 
credit accumulation and transfer system, and assigning qualifications to levels in the PQF. 

 Promoting the concept of the PQF and strategies for lifelong learning, creating a social base that 
supports the implementation of the NQF in Poland. 

 
Polish Qualifications Framework  
The PQF, similar to the European framework, distinguishes eight levels of qualifications. Each level within the 
framework is described by generic descriptors, which characterise the required learning outcomes for each 
level. The aim of the PQF’s descriptors is to capture the full spectrum of learning outcomes, from the lowest to 
the highest level. Descriptors take into consideration both learning that takes place in the workplace, as well as 
in an educational setting. This also includes initial education or training (in school/at a higher education 
institution) and learning occurring at later stages (after having completed education in school/at a higher 
education institution, for example, during vocational work).  
 

European 
Qualifications 

Framework 

 Polish  
Qualifications  

Framework 
   

Level 8  Level 8 
   

Level 7  Level 7 
   

Level 6  Level 6 
   

Level 5  Level 5 
   

Level 4  Level 4 
   

Level 3  Level 3 
   

Level 2  Level 2 
   

Level 1  Level 1 

 
As in the EQF, the PQF divides learning outcomes into three groups: knowledge, skills (ability to apply 
knowledge and use know-how to complete tasks and solve problems) and social competence (in terms of 
responsibility and autonomy). 
The Polish Qualifications Framework has descriptors that vary in their level of detail and field they describe. 
The PQF distinguishes three degrees of descriptor genericness. The first degree is generic descriptors with a 
universal character. These relate to learning outcomes at all levels and refer to general, higher and vocational 
education. The second degree is generic descriptors that describe the differences occurring between general, 
vocational and higher education. These include: 

 learning outcome descriptors appropriate for general education. These descriptors may be applied to 
other sectors, but they are not universal. They describe the learning outcomes for levels 1-4. 

 learning outcome descriptors appropriate for vocational education. These descriptors may be applied 
to other sectors, but they are not universal. They describe the learning outcomes for levels 1-8. 
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 learning outcome descriptors appropriate for higher education. These descriptors may be applied to 
other sectors, but they are not universal. They describe the learning outcomes for levels 5-8. 
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The PQF takes into account learning outcomes achieved in the formal and non-formal educational systems, as 
well as through informal learning. 

 
 
National qualifications register 
Since qualifications will be awarded by a wide range of entities operating in different spheres of public life: 
schools, regional examination boards, crafts chambers, higher education institutions, employers, industry 
associations, training institutions, NGOs, etc., it is necessary to ensure an appropriate level of transparency and 
credibility in the qualifications awarded, together with unified management of the system. For this reason, a 
national qualifications register is being developed. 
The national register will constitute a publicly accessible, electronic collection of all qualifications issued and 
registered in Poland. This register will be managed by the institution for the national qualifications system. 
Each qualification entered into the register will be assigned the appropriate level within the Polish 
Qualifications Framework and thus be referenced to the European Qualifications Framework. After the act on 
the national qualifications system has entered into force, diplomas and certificates issued by various entities 
which are not entered into the register will not be recognised as qualifications. 
If an established set of learning outcomes (acquired competences) is listed in the national qualifications 
register, then, according to the principles of the future NQS, presenting a person with a document recognising 
the acquisition of these competences will be equivalent to awarding a qualification to a person. This means 
that within the NQS, a qualification can only be recognised if it is listed in the qualifications register as a set of 
learning outcomes (competences), and after its assessment and comparison with the requirements (of the 
particular qualification), it will be formally validated (certified) by an institution authorised for this purpose. 
 
Full and partial qualifications 
It is assumed that the Polish qualifications system will distinguish between “full” and the narrower in scope 
“partial” qualifications (always assigned to a specific level). Obtaining full qualifications will enable a person to 
begin the process of achieving full qualifications at a higher level. Acquiring “partial” qualifications at a given 
level will not provide the basis for beginning the process of achieving full qualifications at a higher level, but will 
mean that a portion of the requirements required for a particular full qualification have been fulfilled (and 
these may be accredited to the same qualification as in the area where the partial qualification was achieved, 
or to a higher or lower level). 
 
PQF Validation 
Qualifications will be awarded by authorised institutions. In the case of full qualifications, these will be only 
institutions acting within the framework of the laws on education and higher education. These institutions will 
award qualifications to both those persons who completed their educational programmes as well as those who 
acquired the same competences in a different manner. Institutions acting within the framework of the laws on 
education and higher education will be also able to award partial qualifications. A second group able to award 
partial qualifications will be those entities listed in the national qualifications register as authorised to do so for 
specific qualifications. 

More information can be found online at www.kwalifikacje.edu.pl  

http://www.kwalifikacje.edu.pl/
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GREECE 

 

NQF in Greece: 

 

The aim of the Hellenic Qualifications Framework is to create a coherent and comprehensive system of 
classification of all qualifications obtained from formal, non-formal education and informal learning in Greece. 
This will be done gradually. Main objective is the classification of qualifications within the formal educational 
system of the country. At a later stage will be developed a classification system of qualifications acquired 
through non-formal education and informal learning. 

In accordance with the common European strategy “Europe 2020”, which aims at a smart, sustainable and 
inclusive growth, the Hellenic Qualifications Framework and its referencing to the European Qualifications 
Framework provides a tool for “translating” and comparing qualifications and aims at become an opportunity 
by helping promote the mobility of learners and employees between Greece and other European countries. 

The Ministry of Education and Religious Affairs supervises the implementation of the Hellenic Qualifications 
Framework and coordinates the parties which are involved in this Framework, in accordance with the 
provisions of Law 3879/2010 “Development of Lifelong Learning and other provisions". 

The National Organisation for the Certification of Qualifications and Vocational Guidance (E.O.P.P.E.P.) is 
responsible for the developing and referencing the Hellenic Qualifications Framework to the European 
Qualifications Framework, under the supervision and coordination of the Ministry of Education and Religious 
Affairs. The project is called "Development of the National Qualifications Framework" and falls under the 
Operational Programme "Human Resources Development", co-funded by the European Union (European Social 
Fund - ESF) and National Resources. Intermediate Management Body is the Specific Managing Authority of the 
Operational Programme "Education and Lifelong Learning" of the Ministry of Education and Religious Affairs. 

The architecture of the HQF is simple and, above all, functional: 

Levels - Learning Outcomes - Descriptors - Types of Qualifications 

The current needs of the country as well as the relevant European and international developments were taken 
into account when designing the Hellenic Qualifications Framework. 

          The 8 Levels of HQF cover the entire range of qualifications, from compulsory education to higher 
education. Each level is defined by a set of knowledge, skills and competencies which determine the learning 
outcomes for this particular level. 

          Learning outcomes, i.e. what a person knows, understands and is competent of upon completion of a 
learning process, are classified into knowledge, skills and competencies. The qualifications have the form of 
learning outcomes which are classified into levels. 

          Level descriptors are the defining element of the structure and will provide the mechanism for the 
referencing of the Hellenic Qualifications Framework to the EQF. There are presented in a table at annex 24. 
Learning outcomes corresponding to the qualifications of a specific level are defined by descriptors, which are 
determined by qualitative and quantitative grading of knowledge, skills and competencies. 

          Types of Qualifications are the instrument that will allow the classification of Greek qualifications into 
the levels of the Hellenic Qualifications Framework, as well as enabling the comparison between them. Each 
qualification type will have a Type Specification that will describe the characteristics of qualifications of that 
type. Qualification types can constitute the basis for the subsequent development of new qualifications in the 
future. 
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Given that level descriptors and Types of Qualifications serve different functions, they also feature different 
characteristics: 

        The level descriptors give a relatively short description, are general and totally independent of the field 
of learning. 

The Types of Qualifications are relatively extensive; they enrich the content of the level descriptors to provide 
descriptions of the learning outcomes for the type; in addition, they describe key characteristics of 
qualifications of the type, such as the purpose, the learning process, the transition arrangements, as well as the 
connection to employment. 

Development Phases  
  

The Hellenic Qualifications Framework (HQF) has undergone a somewhat lengthy and laborious process of 
development. 

Development Phases 

1st Phase (2009- 2010) :  

Design, Public Consultation and Legal Establishment 

Activities                             

 Establishment of the National Committee for Lifelong Learning. 

 Working Paper on basic principles, suggested levels, general descriptors.  

 A six-month public consultation on the Working Paper put forward by the Ministry of Education, 
Lifelong learning and Religious Affairs.  

 Legal basis for the development of the Hellenic Qualifications Framework: Law 3879/2010 on the 
“Development of Lifelong Learning and other provisions".  

 Ten meetings, six informative events and four seminars about EQF and HQF were held in various 
Greek cities.                  

2nd Phase (2010-2013) :  

Developing and referencing process of the HQF to the EQF 

Activities  

 Establishment of the National Body for the certification of qualifications (E.O.P.P.).  

 Registering in a database the degrees, verifications, certifications awarded in the formal and non 
formal education.  

 Amalgamation of three national bodies: the National Centre for the Accreditation of Lifelong Learning 
Providers (E.KE.PIS.), the National Organisation for the Certification of Qualifications (E.O.P.P.), the 
National Centre for Vocational Guidance (E.K.E.P.) and Establishment of the National Organisation for 
the Certification of Qualifications and Vocational Guidance (E.O.P.P.E.P.).  

 Establishment of the Advisory Committee, which supports E.O.P.P.E.P. in the development procedure 
of the HQF  

 E.O.P.P.E.P. designs the architectural structure of the HQF   

 E.O.P.P.E.P. proposal on the HQF was submitted in March 2013 to the Advisory Committee, a 
Committee with a consultative status, involving representatives from the Ministry of Education and 
Religious Affairs, the educational and academic community, social partners and expert consultants.  

 The Advisory Committee has given a favorable opinion. Then a decision was taken by the Board of 
E.O.P.P.E.P., submitted to the Ministry of Education and Religious Affairs.   

 On July 10, 2013, the Minister of Education and Religious Affairs announced the HQF.  

 Identification and analysing of "older" and existing qualifications.  
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 Design and implement methodological tools for classifying qualifications of formal education in the 
levels of the HQF.  

 Classification of qualifications awarded by the Greek formal educational system in the levels of the 
HQF.  

 Design of the referencing process.  

 Establishment of the Referencing Committee. 

 Referencing the levels of the Hellenic Qualifications Framework to the levels of the European 
Qualifications Framework.  

 Composition of the Referencing Report.  

 Upon acceptance of this Referencing Report by the EQF Advisory Group, the development and 
referencing stage of the National Framework to the European Qualifications Framework is completed.  

3
rd

 Phase (2014-2015):  

Classification of qualifications awarded by the Greek informal educational system in the levels of the HQF.  

For the next stage, ending December 2015, the following actions have been planned:  

 the development and piloting of methodologies for the identification and certification of learning 
outcomes. This is an extremely ambitious project aiming at the recognition and classification of 
qualifications obtained in key sectors of the Greek economy (e.g. tourism) in the levels of the HQF. 

 the development of processes and procedures for the inclusion in EQF sectoral qualifications in order 
to ensure transparency and quality assurance.  

 the reconstruction of the Qualifications Registry (already operating in E.O.P.P.E.P.) in accordance with 
the requirements and specifications in order to be compatible with the EQF Portal and the ESCO 
Portal.       

The developing and referencing the Hellenic Qualifications Framework to the European Qualifications 
Framework takes place in 2013, in accordance with the provisions of Law 4115/2013 (Official Gazette 24/A/30-
1-2013) " Organisation and operation of Youth and Lifelong Learning Institution and the National Organisation 
for the Certification of Qualifications and Vocational Guidance and other provisions ".  

Serving the principles of transparency and quality assurance in accordance with European best practices , the 
architecture of the HQF was formed by the National Organisation for the Certification of Qualifications and 
Vocational Guidance (E.O.P.P.E.P.) with the active cooperation of educational policy makers, representatives of 
educational and academic community, the social partners, experts with knowledge and international 
experience in Qualifications Framework development.  

To ensure a stable and secure base for the development and referencing of the HQF to the EQF, the actions of 
the National Organisation for the Certification of Qualifications and Vocational Guidance (E.O.P.P.E.P.) have 
focused on the following:  

A. To determine the architecture of the framework (levels, learning outcomes, qualification descriptors, types 
of qualifications).  

B. To record and analyse "older" and existing qualifications.  

C. To design and implement methodological tools for classifying qualifications of formal education in the levels 
of the HQF.  

D. To reference these levels to the levels of the European Qualifications Framework.  
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Hellenic Qualifications Framework (HQF)  
 
Analysis and Classification of existing qualifications  
The structural arrangement for the classification of qualifications in the HQF is that specific qualifications are 
related to define Qualification Types and the Types are placed at framework levels as appropriate.  
The following table illustrates the Qualification Types that are currently awarded and for which Type 
Specifications have been developed.  
 
Table: Qualification Types in the HQF 

LEVEL VET 
GENERAL 

EDUCATION 
HIGHER EDUCATION 

1   

PRIMARY 
SCHOOL 

CERTIFICATE 
(compulsory) 
(APOLYTIRIO 
DIMOTIKOU)  

  

2   

LOWER 
SECONDARY 

SCHOOL 
CERTIFICATE 
(compulsory) 
(APOLYTIRIO 

GYMNASIOU)  

  

3 

VOCATIONAL TRAINING SCHOOL (SEK) CERTIFICATE  
(post lower secondary level) 

(PTYCHIO EPAGGELMATIKIS EIDIKOTITAS EPIPEDOU 3- 
SEK) 

 ------------------------------------------------------------------------ 
*(VOCATIONAL TRAINING INSTITUTE (IEK)) 

CERTIFICATE 
(Initial Vocational Training - 
post lower secondary level) 

(PISTOPOIITIKO EPAGELMATIKIS KATARTISIS EPIPEDOU 
1- I.E.K. EPIPEDOU 1) 

    

4 

VOCATIONAL SCHOOL (EPAS) CERTIFICATE 
(post lower secondary level) 

(PTYCHIO EPAS) 
--------------------------------------------------------

VOCATIONAL UPPER SECONDARY SCHOOL (EPAL) 
‘DEGREE’** 

(PTYCHIO EPAGGELMATIKIS EIDIKOTITAS EPIPEDOU 3-
EPAL) 

------------------------------------------------------- 
VOCATIONAL UPPER SECONDARY  SCHOOL (EPAL) 

CERTIFICATE 
(APOLITIRIO EPAGGELMATIKOU LYKEIOU-EPAL) 

  
GENERAL UPPER 

SECONDARY 
SCHOOL 

CERTIFICATE 
(APOLYTIRIO 

LYKEIOU) 
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5 

  
VOCATIONAL UPPER SECONDARY SCHOOL 

‘DEGREE’** 
(VOCATIONAL UPPER SECONDARY SCHOOL 

‘DEGREE’** 
/ CERTIFICATE + APPRENTICESHIP CLASS)  

(PTYCHIO EPAGGELMATIKIS EIDIKOTITAS EPIPEDOU 4-
EPAL) 

------------------------------------------------------- 
VOCATIONAL TRAINING DIPLOMA 

(Initial Vocational Training) 
(post secondary level) 

   (DIPLOMA EPAGGELMATIKIS EIDIKOTITAS 
EPIPEDOU 4 - IEK) 

------------------------------------------------------- 
*(VOCATIONAL TRAINING DIPLOMA) 

(DIPLOMA EPAGGELMATIKIS KATARTISIS EPIPEDOU 
METADEFTEROVATHMIAS EPAGGELMATIKIS 

KATARTISIS – I.E.K.)  
(post secondary level) 

------------------------------------------------------ 
POST SECONDARY AND NOT HIGHER EDUCATION 

DIPLOMA OR “DEGREE” ** 
(DIPLOMA/PTYCHIO ANOTERAS SCHOLIS) 

    

6     

BACHELOR DEGREE 
(PTYCHIO) 

UNIVERSITIES/TECHNOLOGICAL 
EDUCATIONAL INSTITUTIONS 
(TEI) – HIGHER EDUCATION 

7     

MASTER’S DEGREE 
(METAPTYCHIAKO DIPLOMA 

EIDIKEFSIS) 
UNIVERSITIES/TECHNOLOGICAL 

EDUCATIONAL INSTITUTIONS 
(TEI) – HIGHER EDUCATION 

8     
DOCTORATE 

(DIDAKTORIKO DIPLOMA) 
UNIVERSITIES 

 

 
* This qualification is no longer awarded since the enactment of the Law 4186/2013 

 
** It should be noted that the word “Degree” whenever used within quotation marks, it signifies that it is a 
direct translation from the terminology in Greek as it appears in the Greek legislation (ptychio). In Greek, the 
word ptychio is used for titles of study from different education levels (higher, secondary etc). It is by no means 
to be confused with its usage in the English language, whereby the word degree refers to higher education title 
of study, i.e. Bachelor’s Degree. 
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Articulation of Level Descriptors  

 
 

HQF Level Descriptors 

 

LEVEL A learner achieving a qualification at a particular level 

1 ī Has acquired basic general knowledge related to the working environment that may serve as input 
into lifelong learning paths 

ī Can apply basic knowledge and perform a specific range of simple tasks; has basic and recurring 
social skills. 

ī  Can perform simple and repetitive tasks by applying basic knowledge and skills under direct 
supervision in a structured context. 

2 ī  Has acquired basic general knowledge related to a field of work or study that allow them to  
understand the procedures for implementing basic tasks and instructions  

ī  Can apply basic knowledge and perform a variety of complex tasks in a field of work or study; has 
communication skills.  

ī  Can perform tasks in a specific field of work or study under limited supervision and/or with some 
autonomy in a structured context. 

3 ī Has acquired basic general knowledge that allows them to understand the relationship of 
theoretical knowledge and information with a field of work or study; understands the components 
and procedures appropriate to complex tasks and instructions.  

ī Can demonstrate broad cognitive and practical skill in successful execution of complex tasks both in 
intimate and non-intimate contexts; has communication skills and problem-solving capabilities 
through selecting and applying basic methodologies, tools, materials and information.  

ī Can perform tasks autonomously in a particular field of work or study; has the ability to adjust their 
behavior depending on the needs of problem solving; takes initiatives in specified fields of work or 
study and acts under supervision in implementing emergency procedures of quality control. 

4 ī  Has acquired a wide range of theoretical knowledge and intelligence analysis allowing them to 
understand the field of work or study and apply data and processes in a general context.  

ī  Can use fluently the knowledge and ability to apply a range of techniques and specialized skills in a 
field of work or study; has communication skills at the level of theoretical and technical information 
and can find solutions to specific problems in a field of work or study.  

ī May perform independently qualitative and quantitative tasks in a specific field of work or study 
that requires professional competence; has the ability to oversee the quality and quantity of work 
of other people with responsibility and autonomy; demonstrates an increased level of key 
competences that can serve as the basis for studying higher education. 

5 ī Demonstrates comprehensive, specialized, factual and theoretical knowledge within a field of work 
or study and is aware of the limits of knowledge.  

ī Holds a wide range of cognitive and practical skills required to find creative solutions to abstract 
problems.  

ī Can manage and supervise, in the context of a specific task or learning process, in which unforeseen 
changes can occur; can revise and develop both their personal performance and that of others. 

6 ī Has advanced knowledge of a field of work or study, involving critical understanding of theories and 
principles.  

ī Possesses advanced skills and has the ability to demonstrate the virtuosity and innovation required 
to solve complex and unpredictable problems in a specialized field of work or study.  

ī Can manage complex technical or professional activities or projects, taking responsibility for 
decision-making in unpredictable work or study contexts; can assume responsibility for managing 
the professional development of individuals and groups. 
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7 ī Has highly specialized knowledge, some of which is cutting-edge knowledge in a field of work or 
study and which is the basis for original thinking; has a critical awareness of knowledge issues in a 
field and at the interface of different fields.  

ī Holds specialized problem-solving skills required in research and/or innovation in order to develop 
new knowledge and procedures and to integrate knowledge from different fields.  

ī Can manage and transform work or study contexts that are complex, unpredictable and require 
new strategic approaches; can take responsibility for contributing to professional knowledge and 
practices and/or for the performance evaluation of strategy groups. 

8 ī Has knowledge at the most advanced levels of a field of work or study and at the interface with 
other fields.  

ī Has acquired very advanced and specialized skills and techniques, including synthesis and 
evaluation, required to solve critical problems in research and/or innovation for enlarging and 
redefining existing knowledge or existing professional practice.  

ī Demonstrate substantial authority, innovation, autonomy, scholarly and professional integrity and 
sustained commitment to the development of new ideas or processes at the forefront of work or 
study contexts including research. 
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UK 
 

Qualification frameworks in the UK
1
 

 

The UK has multiple ‘national’ qualification frameworks, based on (a) country and (b) the distinction between 

qualifications validated by universities and other public qualifications.  A summary is provided below. 

 

 Vocational  University Secondary 

England and 

Northern Ireland 

Qualifications and Credit 

Framework (QCF), some in 

NQF 

Framework for Higher 

Education Qualifications 

(FHEQ) 

National Qualifications 

Framework (NQF)  

Wales QCF, part of the… FHEQ, part of the… Directly in the… 

 Credit and Qualifications Framework Wales 

Scotland Scottish Credit and Qualifications Framework 

European 

referencing 

EQF FHEA None officially for 

England and Northern 

Ireland (can be mapped 

via QCF levels which are 

the same as the post-

1999 NQF) 

 

There are currently three national qualifications frameworks operating in England and Northern Ireland, plus a 

single framework in Scotland and an overarching framework in Wales.  The English frameworks are the 

Qualifications and Credit Framework (QCF)
2
, for vocational and basic skills qualifications; the Framework for 

Higher Education Qualifications in England, Wales and Northern Ireland (FHEQ)
3
, for qualifications awarded or 

validated by higher education institutions; and a relict National Qualifications Framework (NQF), containing 

general education and other qualifications that have not been transferred to the QCF.  The Credit and 

Qualifications Framework Wales (CQFW) includes the FHEQ and QCF plus a strand for qualifications and credit 

in neither, while the Scottish Credit and Qualifications Framework (SCQF) is a separate unitary framework.   

 

The first partial NQF was established in 1987 for the newly-introduced National Vocational Qual-ifications 

(certificates based on the demonstration of occupational competence; referred to as SVQs in Scotland).  This 

five-level framework was later extended to other qualifications, and revised in 1999 as an ‘eight-plus-Entry’ 

level NQF that was more compatible with higher education.  The SCQF, with twelve levels representing the 

slightly different pattern of qualifications in the Scottish educational system, was established in 2001.  In 2008 

the unit-based QCF was introduced, with the expectation that all NQF qualifications would be redesigned to 

QCF rules and the NQF would disappear.  As at 2014 the main English general education qualifications (GCEs 

and GCSEs), along with a minority of other qualifications, remain in the NQF; current thinking suggests that QCF 

requirements may be withdrawn and a single NQF reinstated.  The FHEQ was introduced in 2001 with minor 

revision in 2008 and 2014.  It has a five-level structure based on pre-existing qualification and credit 

conventions.  The upper five levels of the QCF and NQF mirror the FHEQ levels.   

 

                                                      
1
 Part of this text is drawn from Higher Vocational Education and Training in England, a report prepared by Stan Lester for 

Bundesinstitut für Berufsbildung.  
2
 See ofqual.gov.uk/documents/regulatory-arrangements-for-the-qualifications-and-credit-framework/ 

3
 Current version http://www.qaa.ac.uk/en/Publications/Documents/Framework-Higher-Education-Qualifications-08.pdf, 2014 

revision forthcoming. 
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The frameworks currently account for almost all qualifications that can be achieved via publicly-funded 

education and training.  Some qualifications validated by industry and professional bodies exist outside of the 

frameworks.  The UK frameworks cannot formally include any qualified status or licensing that can be revoked 

or given up, such as that legally or customarily needed to work in professions and licensed occupations. 

 

Key qualifications in the UK mapped against framework levels. 

8 8 
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Doctorate 

7 7    

Master’s degree, 

postgraduate certificate and 

diploma 

6 6 
 

 
  Bachelor’s degree 

5 

5 

  BTEC HND 
Diploma of higher education, 

foundation degree, HND 

4   BTEC HNC 
Certificate of higher 

education, HNC 

3 4 GCE A-level 
Advanced  

Diploma 
BTEC NC/D 

Access and Foundation 

courses 

2 3 GCSE (grades A-C) 
Higher  

Diploma 
BTEC First  

1 2 GCSE (grades D-G) 
Foundation 

Diploma 

 

 
 

E3 1 

Foundation learning and basic skills 

 

E1-

2 
--  

UK EQF General Vocational Higher 

 

European referencing 

 

The FHEQ was mapped to the framework of the European Higher Education Area in 2008
4
.  The official 

referencing of the SCQF, QCF and CQFW to the EQF were completed in 2009
5
.  There is no current intention to 

reference the NQF directly to the EQF.  The referencing of the frameworks, and the implied relationship 

between them, is as follows: 

 

UK qualification framework referencing. 

SCQF 1&2 3 4 5 6 7&8 9&10 11 12 

QCF, CQFW Entry 1&2 Entry 3 1 2 3 4&5 6 7 8 

EQF 1 2 3 4 5 6 7 8 

F-EHEA cycle Short 1st 2nd 3rd 

FHEQ 4&5 6 7 8 

                                                      
4
 Quality Assurance Agency for Higher Education.  2008.  Verification of the compatibility of the framework for higher education 

qualifications in England, Wales and Northern Ireland (FHEQ) with the Framework for Qualifications of the European Higher 
Education Area (FQ-EHEA).  Gloucester: QAA.  
5
 The UK report is at http://www.eqf-ref.eu/index.php?option=com_docman&task=doc_download&gid=40&Itemid=  



   

22 

 

 

Framework structure 

 

The QCF and NQF consist of eleven levels, three Entry (basic skills and pre-vocational) levels, and eight ‘main’ 

levels, as illustrated above.  The FHEQ consists of five levels, parallel with the upper five QCF levels.  In the QCF 

(and by extension NQF) each level is described via a summary level descriptor, plus a set of level indicators 

arranged in three domains: knowledge and understanding, application and action, and autonomy and 

accountability.  QCF levels are applied to qualification units, with the overall qualification being allocated a 

level according to the combination of units contained within it; NQF levels are applied directly to qualifications.  

In the FHEQ, the levels are each described for a ‘full’ qualification at the relevant level; smaller qualifications at 

the same level need to fit with the descriptor, but need not cover everything it describes.  A separate set of 

outline descriptors are provided for modules through the Higher Education Credit Framework for England
6
.   

 

The SCQF has twelve levels, effectively reflecting the traditional use of four-year degrees in Scotland.  SCQF 

levels are described via a series of indicators arranged in five domains:  knowledge and understanding; applied 

knowledge and understanding; generic cognitive skills; communication, ICT and numeracy; and autonomy, 

accountability and working with others.  Levels may be applied to units or whole qualifications.   

 

Regulatory implications 

 

The QCF and NQF are regulatory frameworks and are overseen by an independent public body, Ofqual (the 

Office for Examinations and Qualifications Regulation).  Units and qualifications can currently be submitted for 

inclusion in the QCF by a wide range of organisations, but may only be awarded by organisations specifically 

approved for the purpose by Ofqual.  With a few exceptions, public funding and student loans are only 

available for (non-HE) qualifications that are in the frameworks; there is also an advantage for qualifications to 

be in the frameworks from the viewpoint of marketing and aiding students’ progression.  The SCQF is operated 

by a partnership of interests, with different types of qualifications coming under different types and levels of 

regulation.  

 

The FHEQ is an agreed set of benchmarks that is designed to promote common standards between 

qualifications at the same level and provide a language for communicating how different types of higher 

education qualification relate to one another.  The framework is managed by the Quality Assurance Agency for 

Higher Education (QAA) but interpreted and applied by individual institutions, who are responsible for ensuring 

that the levels and titles of their qualifications accord with it.  Higher education institutions derive their 

awarding powers directly from a Royal Charter, Act of Parliament or order of the Privy Council.   

 

Objectives and strategies 

 

A major objective for introducing qualification frameworks in both sectors has been improving understanding 

of how qualifications relate to one another, in order to improve choice, access and progression.  Qualifications 

in the vocational sector in particular have been viewed as confusing, and one of the purposes of the NVQ 

framework was to impose some order on this apparent chaos.  A further objective has been to achieve a more 

rational system of qualifications with more consistent titles and structures, reduction in duplication, and clear 

progression routes in each vocational sector.  In HE, a light-touch approach has been used limited for instance 

to ensuring that qualification titles reflect the relevant level and amount of learning.  In the vocational sector,  

                                                      
6
 http://www.qaa.ac.uk/en/Publications/Documents/Academic-Credit-Framework.pdf 
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the regulatory approvals needed for qualifications to be admitted to the successive frameworks have sought to 

impose greater coherence and to ensure that new awards are relevant to industry, although the extent to 

which particularly the former has been achieved is questionable.  The SCQF has been designed with a greater 

focus on communication and explanation, without a reforming agenda beyond clarifying how different 

qualifications relate to one another.   

 

The NVQ framework and now the QCF have also introduced further rules concerning the design of 

qualifications and support from employers and other interested parties, designed to improve industry 

relevance, accessibility, and ease of uptake.  The unit-based approach of the QCF is designed to increase 

industry involvement in qualification content, enable new qualifications to be assembled quickly from units, 

and support access and progression including through the ability to gain credit for individual units.  

Achievement of these aims has been partial at best, and both of these ‘reforming’ frameworks have proved 

overambitious and ultimately too restrictive.  A further objective of the non-HE frameworks has been to 

recognise learning below EQF level 1; this is widely viewed as an important strategy in encouraging excluded 

and low-achieving individuals to stay in or re-enter education and the labour market.   

 

Type of learning outcomes supported 

 

The QCF, NQF and SCQF are designed to support learning outcomes that are formally assessed against a 

qualification or unit specification.  While some qualifications will have specific regulations about learning 

processes, the frameworks are neutral as to where or how learning takes place, or whether or not it is 

structured through a formal education or training programme.  This means for instance that units and 

qualifications can be achieved through a wide range of learning processes including independent study, self-

managed workplace learning, structured training in the workplace, conventional classroom-based or distance 

learning, or a combination of methods.  Some types of qualification (particularly NVQs and NVQ successors) 

may be achieved based entirely on candidates’ current levels of proficiency, provided that it is formally 

assessed.  The frameworks do not support certification based purely on course attendance or on other learning 

processes where there is no robust form of assessment. 

 

The FHEQ supports a wide range of qualification programmes validated by higher education institutions.  There 

are no specific requirements for programme design attaching to any of the levels of the framework, and it is 

now possible to achieve full qualifications at any level through for instance individually-designed work-based or 

learner-managed learning, and in some cases through accreditation of prior learning, as well as through more 

conventional full-time, part-time and distance programmes in a variety of settings.   

 

Developments and issues 

 

The QCF was introduced in 2008 with the aim that it would take over from the NQF, which was expected to be 

substantially empty by the end of 2011.  In practice the QCF qualification design rules have proved too specific 

for some kinds of awards, particularly GCSEs and GCEs but also some vocational qualifications.  The framework 

has begun to work against innovation and impose sometimes inappropriate and fragmented approaches to 

assessment; it has also encouraged a marked increase in the number of qualifications, while being less 

successful than expected at including professional, trade and user certification
7
.  The restricted, heavily 

regulated nature of the QCF contrasts with the more open systems in Scotland and Wales, and recent reviews  

                                                      
7
 For an independent critique of the QCF see Lester, S. 2011. The UK Qualifications and Credit Framework: a critique.  Journal 

of Vocational Education and Training 63 (2), 205-216.  http://www.sld.demon.co.uk/qcf.pdf 
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of the vocational education system have highlighted inadequacies both in the framework itself and in the 

occupational standards used to underpin many vocational qualifications.  Ofqual is currently undertaking a 

review, with one possible outcome being the amalgamation of the QCF and NQF into a single framework that 

will be less prescriptive about approaches to qualification design
8
. 

 

England has also been criticised for lacking a single overarching qualifications framework
9
.  This is not 

necessarily an urgent issue due to the presence of a common, EQF- and F-EHEA-compatible system of levels, 

but it results overall in a less coherent and comprehensive system than those used in Wales and particularly 

Scotland.  At present it is unlikely that a single English framework will emerge in the immediate future, 

although the Ofqual review may provide an opportunity to bring the principles underpinning the vocational and 

HE systems closer together.   

 

Gaining recognition for qualifications in EQF-referenced national frameworks 

 

For a vocational qualification such as that developed in Certi.men.tu to be recognised in one of the vocational 

frameworks, the processes are as follows.  For the QCF (valid for England, Wales and Northern Ireland), the 

qualification would (a) need to be submitted to and approved by a vocational awarding body recognised by 

Ofqual, and (b) the awarding body would need to approve a ‘centre’ – typically a college, training provider or 

employer’s training department - to provide that particular qualification:  there is a two-stage approval process 

(three-stage if the provider organisation is not already a ‘centre’ with the chosen awarding body).  Awarding 

bodies will normally not consider qualifications that do not appear to be commercially viable, i.e have an 

expected uptake that provides sufficient fees to support the necessary administration and quality assurance.  

The process for the SCQF is potentially simpler, in that the qualification can be awarded a level and credit rating 

by the Scottish Qualifications Authority or other organisation authorised by the SCQF Partnership; a similar 

process exists for recognising certificates of informal learning (outside the QCF) in Wales. 

                                                      
8
 Ofqual, A consultation on withdrawing the regulatory arrangements for the Qualifications and Credit Framework, at 

http://ofqual.gov.uk/documents/removing-regulatory-arrangements-for-the-qcf/.   
9
 Bjørnåvold, J. and Pevec Grm, S.  2013. Analysis and overview of NQF developments in European countries: annual report 

2012.  Luxembourg: Publications Office of the European Union (CEDEFOP working paper 17).   

 


